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Extensions - Helpful Links 

 

Meet the Author Video 

teachingbooks.net  

 

Gooney Bird Greene 

Videos demonstrating dances: 
www.argentinetangovideos.net 
www.teachertube.com/video/tango-37400 

www.teachertube.com/video/ballet-167401 

www.teachertube.com/video/italian-tarantella-24420 

www.watchknowlearn.org/Category.aspx?CategoryID=5762 

www.howcast.com  category:  Dance 

 

Gooney Bird and the Room Mother 
www.last.fm/music 

jango.com/music/Henry+Mancini?1=0 

www.songfacts.com/detail.php?id=676 

www.teachertube.com/video/farmer-in-the-dell-vocals-322373 

music.cbc.ca 
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Gooney Bird and the Room Mother 

 
Book Assessment Preview 

1. In chapter 1, Gooney Bird explains how 22 brand-new dictionaries came to Mrs. 
Pidgeon’s 2nd grade classroom.  She says, “I planned my work, and then I worked my 
plan” (p. 4). 
 
● List the steps in Gooney Bird’s plan. 

 
 
 
 
● How does Gooney Bird’s plan connect to the action of the rest of the story? 

 
 
 
 
 
 
2.  In chapter 4, Mrs. Pidgeon says that “if you use a new word three times, it is your 
forever” (p. 22).    
 
● Cite 3 examples from the text in which the students are using new words.  Record 

the page number where you found each example. 
 
 
 
 
● How do these examples illustrate the central message, or theme, of the book? 

 
 
 
 
 
3.  In chapter 1, Gooney Bird persuades the public library to donate new dictionaries to the 
2nd grade class.  In chapter 4, she persuades Mrs. X to be the room mother for the class.   
 
● Reread Gooney Bird’s dialogue with Mrs. X on pages 34-40.  Looking back at our 

Persuasive Writing chart, list the persuasive tools the author uses in this section. 
 
 



3rd Grade – Unit 2:  Gooney Bird Green   -  Book 2:  Gooney Bird and the Room Mother          
   

9 

 
 
● What is the argument that finally convinces Mrs. X to be the room mother? Cite the 

evidence from the text. 
 
 
 
 
 
● Why was this important to Mrs. X?  Explain how you know based on the text. 

 
 
 
 
 
 
4.  On page 45, Gooney Bird glares at Mrs. Pidgeon.   
 
● What did Mrs. Pidgeon say or do which caused Gooney Bird to glare?   

 
 
 
 
● Why is this important to the problem in the story? 

 
 
 
 
● How does the author’s choice of the word “glare” help us know what Gooney Bird 

is feeling? 
 
 
 
 
5.  In chapter 8, Mrs. Pidgeon is feeling discouraged about the upcoming pageant.   
 
● Re-read page 58.  Make a list of the statements students make to help her feel better. 
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● Based on these statements, what do the students value? 
 
 
 
 
 
● What does the author value?  Give an example from the text to help support your 

answer. 
 
 
 
 
 
 
6.  The essential question for all of our reading the of Gooney Bird series has to do with 
what it means to be “good” at something.  In class, we listed qualities that make Mrs. 
Pidgeon a good teacher. 
 
 
● Do you think Mrs. Pidgeon is also a good person? 

 
 
● Defend your answer by discussing 3 of her “good teacher” qualities in relation to 

characteristics of a “good person”. 
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Vocabulary Activity Menu 

Refer to Resources:  Effective Instruction - Vocabulary Instruction Protocol section of this unit 
for detailed instructions. 
 
 

General Review Variation 3)  Working in pairs or small groups, students complete 

a Word Family Tree for each word.  See Resources:  Forms and 

Reproducibles section of this unit for Word Family Tree 

template. 

Word Relationships Variation 2)  Teacher poses a question around two target words.  
Students respond and explain their response. 
Can ORDINARY people be FASCINATING? 

Connect to Self Variation 2)  Students write two sentences, one in which they 
substitute and idea with a vocabulary word. 
I didn’t want to answer the question, so I pretended that I didn’t 
hear it. 
I didn’t want to answer the question, so I evaded it. 

Generate Situations, 
Contexts, and 
Examples 

Variation 1)  Teacher provides questions including the 
vocabulary words for students to answer. 
What would make a teacher call her students INDUSTRIOUS?  
CLEVER?  DILIGENT? 

Writing Variation 3)  Students use a prompt or an idea generator, then 
link target words together in a story.  Students should use as 
many vocabulary words as possible. 
Who?  An old woman     
What?  All the lights go out      
Where?  In a mall 
Write a story around this idea, using as many vocabulary words 
as possible. 

 
  





3rd Grade – Unit 2:  Gooney Bird Green   -  Book 2:  Gooney Bird and the Room Mother          
   

14 

Chapter 1 Close Read 1 Close Read 2 Close Read 3 

3.RL.3  Describe characters in a 
story (e.g., their traits, 
motivations, or feelings) and 
explain how their actions 
contribute to the sequence of 
events. 
What descriptions does 
the author give to help us 
understand Mrs. 
Pidgeon’s  personality?  
Give examples from the 
text. 

Revisit the Character 
Analysis Chart begun in 
Book 1.  Add any additional 
traits/actions for Mrs. 
Pidgeon and for Gooney 
Bird Greene. 

At the top of page 4, 
Gooney Bird says, “I 
planned my work, and 
then I worked my 
plan.”  What were the 
steps of her plan, and 
how did she “work” 
them? 

In this chapter, Gooney 
Bird persuades Charles to 
buy new dictionaries for 
the class.  She persuaded 
Mrs. Pidgeon to seat her 
in the middle of the room 
at the beginning of the first 
book.  What did she do or 
say to persuade them? 

After Reading 
Review this book’s essential question, and the essential question for the 
whole unit. Make additions to the EQ charts and in your Reading Response 
Journals. 
 
Review this book’s essential question.  Discuss additions that can be made 
to the list of possible answers.  Add them to the EQ chart and in your 
Reading Response Journals. 

 
 
 

Chapter 2 
 

 
Before Reading 
 
3.SL.1  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 3 topics and texts, building on others’ ideas and 
expressing their own clearly.  a)Come to discussions prepared, having read or studied required 
material; explicitly draw on that preparation and other information known about the topic to 
explore ideas under discussion.  b)  Follow agreed-upon rules for discussions (e.g., gaining the 
floor in respectful ways, listening to others with care, speaking one at a time about the topics and 
texts under discussion).   c)Ask questions to check understanding of information presented, stay 
on topic, and link their comments to the remarks of others.  d)  Explain their own ideas and 
understanding in light of discussion. 
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Essential Question review and discussion - overall unit and for this book. 

Day 1 Protocol for new vocabulary. 
 
Review previous vocabulary using one variation from the Vocabulary 
Activities menu. 

Close Read 1 Close Read 2 Close Read 3 

3.L.4  Determine or clarify the 
meaning of unknown and 
multiple-meaning word and 
phrases based.  a)  Use 
sentence-level context as a 
clue to the meaning of a word 
or phrase. 
 
What does ennui mean?  
In your Reading 
Response Journal, copy 
the sentence from the 
book that explains the 
meaning of ennui. 
 
What kind of context 
clue is this? 

3.W.1b  Provide reasons 
that support the opinion.  
3.W.1c  Use linking words 
and phrases to connect 
opinion and reasons. 
 
Look back at the 11th 
and 12th paragraphs 
on page 11.  What did 
Gooney Bird say to 
Tyrone to persuade 
him to keep the girl 
sock?  Copy the 
persuasive  
sentences on the 
Persuasive Writing 
Chart in your journal. 

 

After Reading 
3.W.1b  Provide reasons that support the opinion.  3.W.1c  Use linking words and phrases to 
connect opinion and reasons. 
Pretend you want your parent to be “room mother”.  List at least three good 
reasons to support that opinion (using linking words) to complete this 
sentence stem:  I think you should be room mother __________________. 

 
 

Chapter 3 
 

Before Reading 
 
Essential Question review and discussion - overall unit and for this book. 

Day 1 Protocol for new vocabulary. 
 
Review previous vocabulary using one variation from the Vocabulary 
Activities menu. 
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Quickly share “I think you should be room mother ___” sentences from 
yesterday. 

Close Read 1 Close Read 2 Close Read 3 

3.L.4  Determine or clarify the 
meaning of unknown and 
multiple-meaning word and 
phrases based.  a)  Use 
sentence-level context as a 
clue to the meaning of a word 
or phrase. 
 
What does cajole mean?  
In your Reading 
Response Journal, copy 
the sentence from the 
book that explains the 
meaning of cajole. 
 
What kind of context 
clue is this? 

3.RL.1  Ask and answer 
questions to demonstrate 
understanding of a text, 
referring explicitly to the 
text as the basis for the 
answers. 
 
What problem arises 
for Mrs. Pidgeon’s 
class in this chapter?   
 
What might be some 
possible solutions for 
them? 

 

After Reading 
3.L.5 Demonstrate understanding of word relationships and nuances in word meanings.  c  
Distinguish shades of meaning among related words that describe states of mind or degrees of 
certainty. 
 
What is the difference between persuade and cajole?  Which do you think 
would be more effective?  What makes you think that?  Work with a partner 
to write down your answers to these questions.  Use your book to help you.   
 

Chapter 4 Before Reading 
Essential Question review and discussion - overall unit and for this book. 

Day 1 Protocol for new vocabulary. 
 
Review previous vocabulary using one variation from the Vocabulary 
Activities menu. 
 
Quickly share yesterday’s writing about the differences between persuade 
and cajole. 
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Close Read 1 Close Read 2 Close Read 3 

3.L.4  Determine or clarify the 
meaning of unknown and 
multiple-meaning word and 
phrases based.  d  Use 
glossaries or beginning 
dictionaries, both print and 
digital, to determine or clarify 
the precise meaning of key 
words and phrases. 
 
The word cast, on page 
23, is used in two 
different ways.  Explain 
the different meanings of 
this word.   
 
What kind of context 
clues does the author 
give us? 
 
Use a dictionary (book 
and online) to find more 
meanings/uses for this 
word. 
 

3.RL.1  Ask and answer 
questions to demonstrate 
understanding of a text, 
referring explicitly to the 
text as the basis for the 
answers. 
The class is making 
preparations for a 
Thanksgiving 
Pageant.  Work with 
your partner to find 
information on each 
of the elements of the 
pageant in the text.  
Then complete the 
idea web with a 
description of each 
element. 

 

After Reading 
So far, we’ve learned four methods of persuasion from this book.  What are 
they?  Create a chart listing them and their probable effectiveness. 
Answer:  Asking/explaining a need, state an opinion and give reasons to support it, cajole, offer 
reward/incentive 

Chapter 5 Before Reading 
Essential Question review and discussion - overall unit and for this book. 

Day 1 Protocol for new vocabulary. 
 
Review previous vocabulary using one variation from the Vocabulary 
Activities menu. 
 
Quickly share writing from yesterday. 
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Close Read 1 Close Read 2 Close Read 3 

3.L.4  Determine or clarify the 
meaning of unknown and 
multiple-meaning word and 
phrases. 
On page 31, Gooney 
Bird says that her “lips 
are sealed”.  Make a 
web of other words the 
author includes on 
pages 30 & 31 to help 
the reader understand 
this saying.  Based on 
your web, what does this 
saying mean? 
 
What kind of context 
clue does the author 
give us? 

What method(s) of 
persuasion did 
Gooney Bird use to 
convince Mrs. X to be 
room mother?  Use 
evidence from the 
text to support your 
answer. 

3.RL.9  Compare and contrast 
themes, settings, and plots of 
stories written by the same 
author about the same or similar 
characters. 
 
How does Chapter 5 
remind you of the first 
book, Gooney Bird 
Greene?   
 
Refer back to the 
Character Analysis Chart 
and the Essential 
Questions Charts.  What 
can you add to those? 

After Reading 
3.W.1  Write opinion pieces on topics or texts, supporting a point of view with reasons.  a) 
Introduce a topic or text they are writing about, state an opinion, and create an organizational 
structure that lists reasons. 
 
The essential question for this unit is Why would we want to  make new 
words “ours” forever?  Look back at the essential question chart.  Choose 
one answer listed there.  Create a list of reasons (at least 3) to support why 
THAT is the best reason to make words “ours” forever.  Then, write your 
answer and reasons in paragraph form. 

Chapter 6 Before Reading 
Essential Question review and discussion - overall unit and for this book. 

Day 1 Protocol for new vocabulary. 
 
Review previous vocabulary using one variation from the Vocabulary 
Activities menu. 
 
Quickly share writing from yesterday. 
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Close Read 1 Close Read 2 Close Read 3 

3.L.4  Determine or clarify the 
meaning of unknown and 
multiple-meaning word and 
phrases. 
 
What does authentic 
mean?  How do you 
know; what types of 
context clues does the 
author give us? 

3.RL.1 
The children are 
busily making their 
costumes for the 
pageant, but the 
author gives us some 
clues that there might 
be problems with the 
costumes.  Search for 
clues about the 
costume problems 
with your partner and 
record a list, citing 
page and paragraph 

numbers. 

 

After Reading 
3.W.1  Write opinion pieces on topics or texts, supporting a point of view with reasons.  a) 
Introduce a topic or text they are writing about, state an opinion, and create an organizational 
structure that lists reasons. 
 
Do you think the Thanksgiving pageant will be successful?  Why or why not?  
Use evidence from the text to support your answer. 

Chapter 7 Before Reading 
Essential Question review and discussion - overall unit and for this book. 

Day 1 Protocol for new vocabulary. 
 
Review previous vocabulary using one variation from the Vocabulary 
Activities menu. 
 
Quickly share yesterday’s writing. 
 
Optional:  visit website to listen to “Moon River”. 
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Vocabulary Instruction 
 

Teach vocabulary both directly and indirectly: 
 
• When there is a need for direct instruction of vocabulary items that are required for a 

specific text to be read as part of the lesson. 
• The more connections that can be made to a specific word, the better it seems to be 

learned. 
 
What kinds of words need instructional attention? 
 
“A mature literate individual’s vocabulary is comprised of three tiers.”  (Beck & 
McKeown, 1985) 
• Tier One:  Basic words such as baby, clock, happy, walk (playground vocabulary). 
• Tier Two: Words that are high frequency for mature language users and are found 

across a variety of domains.  Ex.:  coincidence, absurd, redundant, fortunate, 
gregarious. 

• Tier Three:  Words whose frequency is quite low and often limited to specific 
domains.  Ex.:  isotope, peninsula, refinery, photosynthesis. 

 
Key principles for selecting words to teach: 
 
• Importance and utility 
• Instructional potential 

o Choose words that your students don’t already know! 
• Conceptual understanding 

o Choose sets of Tier Two words for instruction.  Words should be taught in 
context. 

o Students can create lists of Tier Two words as synonyms for Tier One words.  
Ex.:  happy = thrilled, ecstatic, jubilant   

 
Evaluate words as possible candidates for instruction: 
 
• How generally useful is the word? 

o Is it a word that students are likely to meet often in other texts?  Will it be of use 
to students in describing their own experiences? 

• How does the word relate to other words and/or ideas that students know or have 
been learning? 
o Does it directly relate to some topic of study in the classroom, or might it add a 

dimension to ideas that have been developed? 
• What does the word bring to a text or situation? 

o What role does the word play in communicating the meaning of the context in 
which it is used? 
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Vocabulary Instruction Protocol 
DAY 1 

Use the DAY 1 Protocol whenever you introduce new vocabulary words for the first 
time. A sample script for this protocol follows. 

PART I:  Activate phonological awareness - This is a listening exercise; students should have 
books closed.  Do not post the words for this.   

We begin by activating students’ phonemic awareness because the human brain is wired for 
speaking and listening, but not for reading & writing.  By beginning any new word study with 
phonemic awareness tasks we are “priming the pump” to ready the brain for higher-level tasks 
that build toward meaning.  Further, when students hear and speak words correctly, they are 
more likely to spell the word correctly in their writing. 

• Teacher says the vocabulary word clearly, using correct pronunciation.  Students watch 
the teacher’s mouth as she does this.   

• Students repeat back the word exactly.  Teacher watches the students’ mouths as they do 
this, and listens intently to their pronunciation.  Any pronunciation errors should be 
corrected immediately. 

• Repeat this up to 5 times for this one vocabulary word. *See Sample Script below. 
• Continue on to PART II. 

 

PART II:  Utilize phonics and word study skills - This is a word analysis & writing exercise.  
Students should participate orally and write alongside the teacher, in their personal dictionaries 
or reading reflection logs.  [3.RF.3  Know and apply grade-level phonics and word analysis skills 
in decoding words.]   

• Teacher says the word aloud.   
• Class whale talks, stomps, taps, or claps to determine how many syllables the word has.  

Teacher draws lines on the board representing the number of syllables. (Students draw 
the lines in the vocabulary section of their response journals). 

• Determine how many phonemes (sounds) are in the first syllable.  Write graphemes 
(letters) that represent each sound on the first line. 

• Determine how many phonemes are in the second syllable.  Write graphemes that 
represent each sound on the second line.  Repeat this process for all syllables. 
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• Discuss syllable types; e.g., Open or closed?  How does this affect the vowel sound?  
Why do certain letter combination make that sound? 

• Discuss morpheme types (meaningful pieces); e.g.; If there is a suffix, what does it 
mean?  If there is a prefix, what does it mean?  If there is a base word, what does it 
mean? [Base words stand alone.  Examples include:  unhappily, disagreeable, 
discovered].  If there is a root, what is its origin?  What does it mean? [We generally 
study Latin and Greek roots.  Root words have meaning, but cannot stand alone.  
Examples include:  civ - meaning citizen - civilian, civilization; fer - meaning to carry or 
bear -  aquifer, circumference, fertile].  You can Google a list of Greek & Latin roots.  
This website has a good one:  http://grammar.about.com/od/words/a/wordroots.htm 
 

PART IIIa:  Use Tier II vocabulary words that have been gathered from PART I and PART II.  
In this activity, the class, with your guidance, will agree on a student-friendly definition to the 
word - there are a few steps to this: 

a. The teacher generates several situations or contexts for the word, so that students infer its 
meaning and assign it a synonym or short phrase. (e.g., This morning I fell in the mud 
and I was so distressed because I thought I’d ruined my favorite skirt!  Or, the mother cat 
seemed distressed when her kitten wandered away.) 

b. Students use a thesaurus (book, internet, app, etc.) to verify their definition. 
c. Some words have multiple meanings depending on the context.  Be aware that, after 

you’ve read the word in context, you may need to go back and add a new definition to 
this word! 
 

PART IIIb:  Agree on a simple picture/sketch to represent the word’s meaning.  Do not spend 
more than 2 minutes on this; the purpose is to associate a visual with the vocabulary word, not to 
practice art. 

• Students very briefly discuss what visual best represents the word’s meaning.  Sketch. 
 

PART IV:  Choose an example/non-example to accompany this word - students work in pairs or 
small group for this piece. 

• Students provide both an example and a non-example to illustrate the vocabulary word. 
• Teacher circulates, listening to conversations, to check for both correct examples/non-

examples and on-task behavior. 
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Day 1 Vocabulary Instruction Protocol - Sample Script for Parts I - IV 

T:  O.K., everyone, watch my mouth.  The word is DISTRESSED.  What’s the word? 

S: Distressed! 

T:  (Watching students’ mouths.  Make corrections if needed).  Good.  Say it again. 

S:  Distressed. 

T:  Say it like a mouse!  Say it like a lion!  Say it very slowly! (Get creative here.  Students 
should say each word correctly many times.) 

Now let’s say the word and count how many syllables it has.  Dis tress ed.  How many syllables 
were there? 

S:  3! 

T:  Draw 3 lines on your paper like this:   ____________   ____________   ____________ 

Distressed has 3 syllables.  What’s the first syllable?   

S: DIS. 

T:  Yes, dis.  What’s the first sound in this syllable? 

S: /d/ 

T:  Good, what letter represents that sound? 

S:  D. Everybody write the d.. 

T:  Second sound? 

S: /i/ 

T:  Yes.  What letter represents that sound?  (Students with difficulties will likely have problems 
identifying the proper vowel here.  That’s why you’re doing this part whole group.) 

T:  I.  (If your phonics program uses a hand motion for the short vowel sounds, use that motion 
here.)  Third sound? 

S:  /s/. 
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T:  What letter represents that sound? 

S:  S. 

T:  Great!  We got DIS.  The word is distressed.  What’s the second syllable? 

S: Tress 

T:  (Be aware that tr is sometimes confused with dr, or even ch!  You must articulate clearly, and 
watch your students as they say the syllables.)  Tress.  First sound?  Second sound?  Third 
sound?  Fourth sound?  (Students respond and write after each of your questions)  In this word, 
the fourth sound, /s/, is written as ss.  Everybody make sure your syllable has two s’s.   

T:  Yes!  We have distress.  The word is distressed.  What’s the last syllable? 

S: /t/ 

T.  Yes.  In this word, the /t/ is spelled with an E D.  Everybody make sure your last syllable is E 
D.  (Remind students of applicable phonics rules as you go through this piece of the protocol.  In 
this case, you could remind them that the suffix -ed can make 3 different sounds:  /ed/, /d/, and 
/t/.) 

T:  Great job, everybody.  Let’s spell this word aloud together to make sure we’ve all got it right!  
d-i-s-t-r-e-s-s-e-d.  Why do you think it has 2 s’s? (Phonics rule:  to protect the short vowel.  If 
the second s was not there, the e in the suffix would make the last vowel long.)  We have a suffix 
here.  Can anybody tell me what it is?   

S:  -ed. 

T:  What does that mean? 

S:  It makes the word past tense, so, like, it already happened. 

T:  Good.  Let’s find out what this word means.  I’m going to say some sentences with the word 
distressed in them.  You figure out what distressed means!  ‘My couch is very old.  The fabric is 
really thin and distressed.’  ‘I know a lady who likes antique farmhouse furniture, so she banged 
up her coffee table with hammer to make it look distressed.’ 

(You’ll have to guide them through this if it’s not something your students are used to doing.  
When everyone has agreed on a definition, move on to parts 3 and 4 of the protocol.) 
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Context Clues Anchor Chart 

Context clues are information that appears near a word or phrase and offers direct or 

indirect suggestions about its meaning. You can use this as an anchor chart to teach 

students about how to use context clues to better understand what they are reading, or to 

use in their own writing. 

Type of Clue “Look fors” Example 

Direct definition is “The loss of topsoil is called erosion.” Dirt, by 
Natalie M. Rosinsky 

Restatement 
(an appositive) 

,   , 
 
 

or 
 
 

(   ) 

The beast, a lion, was starting to show interest in 
our party. 
 
Gary Paulsen writes books that appeal, or are of 
particular interest, to young adult readers.  
grammar.about.com 

 
“Every few days, she goes back to each puddle 
and lays infertile eggs (eggs that won’t hatch) to 
feed her tadpoles.”  Flashy Fantastic Rain Forest 
Frogs, by Dorothy Hinshaw Patent 

Examples  The builder decided that the house could be built 
on a number of sites, for example, along a 
wooded path, near the ocean, or atop a 
mountain.  grammar.about.com 

Non-examples not 
 

The beast was mighty, not small and weak like 
his friend, the mouse. 

Synonyms  “Birds may rule the air by day, but bats are the 
monarchs of the night.”  Bat Loves the Night, by 
Nicola Davies 

Antonyms  The boxes weren't exactly heavy, just 
cumbersome, unlike the easy-to-carry bags with 
handles.  grammar.about.com 

Text Structure  “  “ These lists were very “useful”. 
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(to denote con- 
notation or 
stress) 

 
italicized or bold 

text 
 

 
 

“But, what does that mean?” I asked again. 
I mean, his guy was big! 

Writing 
 

The Synergies of Writing and Reading in Young Children 
by P. David Pearson 

 
As dean of the Graduate School of Education at the University of California, Berkeley, P. David Pearson is widely 
recognized for his research in reading and literacy evaluation.  He has also served as co-director of two nationally 
prominent literacy research institutes:  the Center for the Study of Reading at the University of Illinois and Michigan 
State University’s Center for the Improvement of Early Reading Achievement.    Interviewed for this publication, 
Pearson describes some synergies of reading and writing and the implications for developing literacy in classrooms. 
 

“Writing has a central role in early reading development.  Increasingly, we see the 
synergistic relationship between learning to write and learning to read.  At the most rudimentary 
level, when kids are encouraged to write, even at a very early age, prekindergarten and 
kindergarten, and they’re encouraged to spell words as they sound them, two things happen.  
The first is that they develop phonemic awareness in precisely the way that advocates of direct 
phonemic instruction intend for it to be learned and tested.  But with writing, they do it, I would 
argue, in a much more incidental, less laborious, and more natural way.  And it’s acquired in the 
service of some other functional task - namely, trying to communicate something with someone. 

A second synergy is that there’s actually some payoff in terms of the letter-sound 
knowledge - the kind you use to sound out words while reading, even though we all know that 
when you’re writing and trying to spell things they way they sound you’re not going from the 
letter to sound, you’re going from the sound to letter.  But there’s enough of an overlap between 
these two correspondences that transfer occurs.  Phonics is so much more transparent in 
spelling than it is in reading that I think it’s easier for kids to deal with. 

Less obvious are the more structural and conceptual kinds of symmetry.  For example, 
when you engage kids in writing stories there’s a natural hookup to those they have been 
reading.  This may be an instance where the writing helps kids.  Because it’s surely the case 
that kids use the stories they read as models for their writing.  But it also works back the other 
way - from writing to reading.  Because the minute the student now uses a story frame that he 
or she gathers from the stories that have been read with someone, the student can now use that 
structural idea in writing in a more vivid  way.  The minute the student uses some sort of story 
frame in her writing, it becomes a potential object for deliberate examination.  Writing makes 
things concrete and puts them out there for inspection in a way that reading doesn’t.  And when 
a student has to deal with “once upon a time” and “they lived happily ever after” in writing, it hits 
her in the face more than in reading.  That helps the next time she encounters one of the frames 
in reading. 

Another way to look at this is that when you’ree writing, it slows things down so you can 
examine the language.  We’ve discovered this in some of our work with ELL students.  Written 
language makes language available for examination in a way that oral language doesn’t. 



3rd Grade – Unit 2:  Gooney Bird Greene Series    Teacher Resources:  Effective Instruction            53 

The strategies that are part of learning to write, such as peer editing and author’s chair, 
also help kids with reading.  When I do a peer editing, I’m asking questions like, “OK, what was 
it you really wanted to say?” and “How well did you say it?” and “How could I help you say it 
better?”  These are exactly the kind of questions we are trying to promote in critical reading. 

Another obvious synergy is that the texts we write in a classroom are potentially texts for 
you and me and our peers to read to one another.  That’s a wonderful kind of expectation to 
promote in classrooms:  what we write is written to be read. 
 So these are synergies that link learning to read and learning to write:  the first at a 
letter-sound level, the second at a structural level, and the third one less structural and more 
about the pragmatics of language intention and purpose and the relation to an audience.  If I 
were asked to offer advice on building a reading-and-language arts program for grade 1 or even 
kindergarten, I would have writing time every day.  It might be ten or fifteen minutes to start with.  
Students would be composing texts:  some on their own, some with buddies, and some with a 
group.  I would use a combination of individual texts, small-group texts, and the more 
conventional language experience stories - all those to me should be part of a reading-writing 
program. 
 
National Writing Project Staff.  Thinking About the Reading/Writing Connection with David Pearson 
The Voice, Vol. 7, No. 2   March-April 2002 
 
 

Using Mentor Texts to Teach Writing 

‘There’s an abundance of educational research documenting the best instructional 
methods for teaching writing, including the use of mentor texts.  For a good summary of 
those findings, look to Writing Next, Effective Strategies to Improve Writing of 
Adolescents in Middle and High School, by Graham & Perin (2007).  In this passionate 
call to action to improve teaching and learning of writing, the authors cite 11 elements of 
effective writing instruction.  Number 10 is the “study of models” (p.5).  Graham and 
Perin specify that “students are encouraged to analyze these examples and emulate the 
critical elements, patterns, and forms embodied in the models in their own writing.” 
(p.20)’       -Ruth Culham, The Writing Thief (2014) 

Mentor texts or anchor texts are books that can be used as an example of 
good writing for students.  Students can use the writing in these books to 
improve their own writing. Ralph Fletcher explains that mentor texts are, 
"...any texts that you can learn from, and every writer, no matter how 
skilled you are or how beginning you are, encounters and reads something 
that can lift and inform and infuse their own writing. I'd say anything that 
you can learn from - not by talking about but just looking at the actual 
writing itself, being used in really skillful, powerful way."  Jen Vincent, blogger 
(2014) 

Read more: http://www.teachmentortexts.com/p/what-are-mentor-
texts.html#ixzz3XxlfkNnz 
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How to Teach Informational Text Structures 

1.  Explicitly teach one structure (i.e., descriptive) 

2. Explicitly teach a second contrasting structure (i.e., sequential) 

3.  Use a mentor text or model to compare and identify passages of the two structures. 

4.  Explicitly teach a third contrasting structure (i.e., compare/contrast) 

5.  Compare and identify passages of the three structures. 

 

How to Teach Writing Using Informational Text Structures 

1.  Select a topic (i.e., teeth) 

2.  Provide sentence stems or writing prompts. 

3.  Provide graphic organizers for note-taking for each structure. 

4.  Compose a paragraph from the notes for each structure. 
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Vocabulary Review Menu of Activities 

 (shared by Kayce Patterson, NM Regional Reading Coach, 2013.  Adapted from Beck, 
McKeown, & Kuchan, 2002). 
 
Use these suggested activities on words that have already been introduced.  A variety of activities is listed to provide 
choice for both the teacher and students.  These activities can be used in any combination and in any order. 

 
General Review of Meaning and Usage:   Students work together in pairs or small groups to 
“quiz” each other. 
Variation 1) Students use their personal glossaries in the Reading Response Journal to ask peers 
for a meaning, or a sentence for, or synonyms for a given word. 
 
Variation 2) Each student chooses 4 vocabulary words.  The student writes the word on one side 
of an index card, and the student friendly definition on the other side of the card.  The student 
tapes the cards on his/her sleeves, then walks around, asking classmates if they can say what’s on 
the back side of the card (it may be the word, or the definition, depending on how the student 
taped them).  If the classmate gets the right answer, the classmate pulls the card off and keeps it 
as a “point”.  The student with the most cards at the end of the given time frame wins. 
 
Variation 3) Working in pairs or small groups, students complete a Word Family Tree for each 
word.  See Resources:  Forms and Reproducibles section of this unit for Word Family Tree 
template. 
 
Variation 4) Students create a 3-part vocabulary chart with the day’s words.  When complete, 
students fold one side of the 3-part vocabulary chart back (the picture side, or the word side), so 
the owner sees only one row of the chart, and the partner sees a different row.  Pairs face each 
other and quiz the other on the word’s definition. See Resources: Forms and Reproducibles 
section of this unit for the 3-part vocabulary chart template. 
 
Word Relationships:  Students respond to how two words might be related.  Teachers should 
model how to do this before assigning to students.   
 
Variation 1) Ask students how two words may be related or connected. 

How might RUFFLED and GLITTERING be connected?  The model wore a ruffled dress 
that was glittering in the candlelight. 
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How might COZY and DOZING be connected?  The cat laid on the cozy cushion, dozing 
in the sunlight. 

 
Variation 2) Teacher poses a question around two target words.  Students respond and explain 
their response. 

Can ORDINARY people be FASCINATING? 

 
Variation 3) Teacher creates analogies for students to complete.  Later, students can create their 
one for classmates to complete. 

A DETERMINED person is someone who is really set on getting something done, while a 
WAVERING person is __________. 

 
Variation 4) Students sort vocabulary words into various categories (categories can be designated 
by the teacher, or student created).  Students will explain why they sorted words the way they 
did. 
 
Variation 5) Students place words on a teacher created continuum line. 

Very slow __________________________________________________Very fast 
           PLOD            TRUDGE                BOUND              SPRINT 

 
Connect to Self:  Students are asked to connect the vocabulary words to something familiar to 
them.  It may be other words, people, happenings, other books, movies, common experiences, 
etc. 
 
Variation 1) Direct connection 

ELOQUENT reminds me of the president because he has to make a lot of speeches and 
say them correctly with just the right words. 

 
Variation 2) Students write two sentences, one in which they substitute and idea with a 
vocabulary word. 

I didn’t want to answer the question, so I pretended that I didn’t hear it. 
I didn’t want to answer the question, so I evaded it. 

 
Generate Situations, Contexts, and Examples:  These are based on situations that stay 
constant.  Students find ways to apply their words to situations and explain why.  These won’t 
work for every word. 
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Variation 1) Teacher provides questions including the vocabulary words for students to answer. 
What would make a teacher call her students INDUSTRIOUS?  CLEVER?  DILIGENT? 

Variation 2) The teacher poses questions that require students to use vocabulary across various 
contexts. 

What would a SPLENDID day for ducks be like? 

What would be a SPLENDID meal for vegetarians? 

Who would be a SPLENDID friend, and why? 

 
Variation 3)  Students work together to come up with answers in which situations remain the 
same, but application changes. 

How might a cook/musician/veterinarian/teacher show that he/she is VERSATILE? 

 
Variation 4) Students work together to make lists to accompany vocabulary words. 

Name 3 things that would be CATASTROPHIC. 
 
Writing:   Students write thoughtful responses and uses for vocabulary words. 
 
Variation 1)  Students use sentence stems, including the word ‘because’ or ‘when’. 

The king was      (student inserts vocabulary word)    because ____________. 
Yesterday I      (student inserts vocabulary word)     when __________. 

 

Variation 2) Teacher provides a writing prompt that will help students build personal 
connections with vocabulary words. 

Think of a time when you felt either ENVIOUS, COOPERATIVE, OR PLACID.  Write 
about why you felt that way. 
Think of a time when you might need to INVESTIGATE or be IMPRESSIVE.  Write a 
paragraph to tell about it. 

 

Variation 3) Students use a prompt or an idea generator, then link target words together in a 
story.  Students should use as many vocabulary words as possible. 

Who?  An old woman         What?  All the lights go out          Where?  In a mall 
 

Variation 4) Students are asked to think (and write) of ways their target words can be used 
differently in the story where they came from, or how they could be used in a different story. 
 
Beck, I.L., McKeown, M.G., & Kucan, L. (2002). Bringing words to life.  New York, NY: The Guilford Press 
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3-part Vocabulary Chart Template 
 

Word 
 
 
 
 
 
 
 
 

Student-friendly definition Simple sketch 

 
 
 
 
 
 
 
 
 

  

 
 
 
 
 
 
 
 
 

  

 
 
 
 
 
 
 
 
 

  

                                 



3rd Grade – Unit 2:  Gooney Bird Greene Series    Teacher Resources:  Effective Instruction            59 

Some teachers write these stems on index cards or on tongue depressors.  Or, you can print them 

out and laminate them or put them in a page protector.  Students ask each other these questions 

during partner or small group reading. 

 
Question Stems - General Understanding & Key Details 

 
 

What happened first?  Second?  Next? 

 
 

Tell me about _____ (a character or event). 

 
 

What is the main idea of this page/chapter? 

 
 

Describe _____ (a character’s) appearance. 

 
 

Describe _____ (a character’s) personality. 

 
 

Who is the most important person in this part?  How do you know? 

 
 

Retell/summarize what happened in this part. 

 
 

Who are the main characters? 

 
 

When/where is this story taking place? 

 
 

How did _____ (character) react when _____ (something interesting/important) happened? 
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What happened when _____ (a character did something)? 

 
Question Stems - Further Exploration 

 
Retell (summarize) what’s happened so far, in your own words. 

 
 

What does ______ (choose a word from the text) mean? 

 
 

Why did ______ (choose a character) say _____ (choose a piece of dialogue) this way? 

 
 

What is another meaning for this word (choose a vocabulary man from the text)? 

 
 

How does this picture (choose a picture from the text) help us understand what is happening? 

 
 

What is the author’s purpose in writing this part? 

 
 

Describe _____’s (choose a character) mood.  What clues in the text helped you? 

 
 

Tell me about _____’s (choose a character) personality.  What clues in the text helped you? 

 
 

How does this section help us answer the essential question(s)? 
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Character Analysis Chart:  For each entry, provide the page number on which the detail is found. 

CHARACTER APPEARANCE PERSONALITY ACTIONS 
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